The incorporation of Information and Communication Technologies (ICT) into education systems is an active program and movement in education that illustrates modern education and enables an all-encompassing presence in the third millennium; however, prior to applying ICT, the factors affecting the adoption and use of these technologies should be carefully investigated. The present study was conducted to examine the factors affecting ICT adoption among distance education students based on the Technology Acceptance Model. The present descriptive survey was conducted in a statistical population consisting of all the distance education students residing in Isfahan, Iran, in 2013, 281 of who were selected as the sample population through simple random sampling. The data collection tool used was a researcher-made questionnaire designed based on field studies and using the questionnaires used in studies conducted by Nair (2012), Alanazy (2006) and Wikins (2008). The items in each section were designed based on the constructs and factors forming the Technology Acceptance Model examined in this study. Descriptive and inferential statistics were used to analyze the data in SPSS-21 and LISREL. The results of the analysis showed significant relationships between perceived usefulness and ease of ICT use and the attitude toward the use of these technologies, between the attitude toward ICT use and the decision to use ICT, and also between the decision to use ICT and its actual use.
Introduction
The new methods of education adopted in different education systems across the world have emerged as a way to fulfill the educational needs of learners and to provide educational opportunities to learners in regions with different climatic characteristics and in accordance with their different living conditions. Distance education is a method of education that was first developed to remove the geographic barriers of educational environments and learners' age and gender limitations (Talebzadeh & Hoseini, 2007) . As the traditional education system can no longer fully meet the social demand for trained experts due to the increasing public demand for education and the lack of adequate financial resources, distance education was developed to complement traditional education and to create more education opportunities for the public. An inclusive education should therefore be provided based on modern standard methods, according to scientific principles, and through the assistance of experts, the establishment of modern facilities and equipment and the use of new technologies (Amanat et al., 2010 ).
ICT's spread across all parts of the society has been increasing every day and is now an integral part of people's daily life (Bankole & Babalola, 2012) . ICT is comprised of a diverse set of technological tools and resources used for establishing communication, creating dissemination and storing and managing information that is at the heart of the process of education (Bolton, 1999) . Teaching and learning in distance education settings are in fact under the direct effect of these technologies. The extensive communication networks available, such as the Internet and advanced education tools, have transformed methods of education and enabled a wide range of aspiring learners across the world to be trained by non-traditional methods of education (Khan, 2004) . Researchers tend to use validated models for investigating issues pertaining to a particular subject. Technology acceptance is a field of research incorporating certain models that have already been validated in various studies, such as Davis ' Technology Acceptance Model (1989 Given the importance of the issue, the present study was conducted to evaluate the factors affecting ICT adoption among distance education students using the Technology Acceptance Model and through responding to the following assumptions:
1) There is a significant relationship between perceived usefulness of ICT and the attitude toward using these technologies.
2) There is a significant relationship between perceived ease of using ICT and the attitude toward using these technologies.
3) There is a significant relationship between the attitude toward using ICT and the decision to use these technologies.
4) There is a significant relationship between the decision to use ICT and the actual use of ICT.
Method
The present study is applied in objectives and a descriptive survey based on the data collection method used. The study's statistical population included all the distance education graduate students in Isfahan province of Iran and its sample population consisted of 281 students selected through simple random sampling and according to Cochran's sample size formula. The data collection tool used was a researcher-made questionnaire designed based on field studies and using the questionnaires used in studies conducted by Nair (2012) , Alanazy (2006) and Wikins (2008) . The items for each section were designed based on the constructs and factors forming the Technology Acceptance Model examined in this study. The questionnaire consisted of 25 close-ended questions covering perceived usefulness, perceived ease of use, the attitude toward use, the decision to use and the actual use of technologies. The questions were scored based on a 5-point Likert scale. The validity of the instrument was determined by five ICT experts who examined the questions and made corrective comments that were applied in the final version of the questionnaire. The questionnaire's reliability was confirmed through measuring its Cronbach's alpha (∂=85%). Descriptive and inferential statistics were used to analyze the data in SPSS 21 and LISREL.
Results
From the total of 281 students examined in the study, 66% were men and 34% were women. The analysis of the correlation matrix of the research variables presented in Table 2 shows that the R value is positive in all cases and significant at the level of P<1%. There is thus a significant, direct and paired relationship between all the variables. According to the analysis of the data presented in Table 3 , the standardized regression coefficient, called the Path coefficient, is 24%, and the T value obtained for this coefficient is 5.39, which is significant at 1%. 
